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FRONT COVER (left to right):
Silvia, 16, performs in Vienna, Austria in 1935.
Sol poses foraphotographin 1950, several years after moving to the United States.

Paulaisinthe centerofthis family portrait, holdingabouquet of flowers. The picture was
arranged by the Nazi SSin 1940 and sent to Paula’s brother in Lithuania as “proof ” that
the family was being well treated.

Bertisshownin 1941, atage 14. His sister cutthis picture to make it as small as possible,
and kept it with herthroughout the war. It was given to Bert years later by a friend of his
sister.

Silvia had this publicity photograph takenin 1942, while working in Amsterdam as an
actress.




BACK COVER (left to right):

Bert, age six, wears the traditional uniform for a German child’s first day at school.
holds a candy-filled cardboard cone called a Schultuete.

Silvia, her twin sister, and their older sister sit with their mother in 19109.

This picture of Bert (right) and two friends was taken just after the war, while theyreco
ered in a rehabilitation center in northern Germany.
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PREFACE

Steven Spielberg founded Survivors of the Shoah Visual History Foundation in 1994. The
Foundation’s mission was urgent: torecord the testimonies of Holocaust survivors, bystanders,
liberators, and rescuers before it wastoolate. Nearly fifty years had passed since the end of
World War II, and in a short time the last witnesses would be gone.

Sincethe project’sinception, we have collected more than 50,000 videotapedinterviewsin 31
languages and 57 countries. But the Shoah Foundation’s taskisnotlimited togatheringand
archivingthese firsthand accounts. We wish to share with current and future generations the
voices, the faces, and the powerful stories we have collected. The testimonies have the potential
topromote acomprehensive understanding of the Holocaust, to effectively combat racism and
antisemitism, and to teach the values of tolerance and pluralism.

We are now workingto catalogue the Archive of testimonies in order to make it accessible to
students and scholars, toteachers and educators, todocumentary filmmakers and researchers.
They will be able to utilize the indexed materials in order to accomplish individual goals, advance
Holocaust scholarship, and create new methods for teaching history.

We are proud to present Survivors: Testimonies of the Holocaust, a CD-ROM that combinesthe
human perspective of survivortestimonies with the educational potential of interactive technol-
ogy. Thisteachingdevice willintroduce Holocaust survivors to an entire generation of students
through amore personal approach than is possible with more conventional learning tools.

Listen and watch carefully asthese four courageous individuals recount theirexperiences. Try to
understand theiranguish and their courage, their struggle and their pain, and let them instruct
youonthis periodinhistory. Theirs are not justthe stories of individuals, but the collective his-
tory of one of the most devastating and definitive events of the 20th century.

We are grateful to our colleagues at Facing History and Ourselves for preparing this Study Guide
toenableteachersandtheirstudentstomaximize theirexperience of the CD-ROM. They have
been working foryearstohelp students understand the Holocaust and itslessons of tolerance.

Weinvite youto beginajourney of significance, of moral and historicalimportance. This should
be a road map to assist you in that journey.

Michael Berenbaum
President and CEO, Survivors of the Shoah Visual History Foundation

Survivors: Testimonies of the Holocaust
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FOREWORD

Fornearly a quarter of a century, Facing History and Ourselves has beenteachingabout the
Holocaust and introducing students across the nation tothe stories of survivors. Theiraccounts
reveal thatthe Holocaustis nomore a“Jewish story” ora “German story” thanitis ahuman story.
Itis astorythat promptsreflection aboutthe complexities of good and evil and about one’s
responsibilities to the self and to others.

After hearingasurvivor speak, many students express outrage at the behavior not only of the
perpetrators but also of the bystanders. How, they wonder, could people turn away, as friends and
neighbors were stripped of rights, possessions, family, name, and ultimately life itself? Students
want to know why no one spoke out before it was too late. An encounter with a Holocaust sur-
vivor oftenilluminates the connections between history and the moral choices students face in
theirownlives. They cometorealize thatfew eventsin history are inevitable. The Holocaust was
theresult of choices made by countlessindividuals and groups. Even the smallest decisions often
had enormous consequences.

Such encounters can change the way students view history and themselves. They begintorec-
ognize the importance of prevention — the ideathat ourrightto “life, liberty, and the pursuit of
happiness”isinextricably bound with theirright. They begin to understand that civil liberties are
notabstractions. They arereal; they matter; and theyrequire constant protection. Yeteach year,
fewerand fewerstudents are able to meet asurvivorand hear his or her story. Their children and
their children’s children will not have this opportunity at all. Steven Spielbergfounded Survivors
ofthe Shoah Visual History Foundationin 1994 to preserve the testimonies of survivors for future
generations. Four of them are featured in Survivors: Testimonies of the Holocaust.

These fouraccounts are not depositions but memoirs. Each contains not only adescription of a
series of eventsinthe survivor’slife but also the thoughts and feelings that still surround those
events. The very words the survivors choose, their hesitations, their changes in affect are a part
oftheirstory. Yeteven as they struggle torecall the smallest detail, they often brush over a trau-
matic moment or soften their language at a critical pointinthe story — perhaps because there
areno wordsto expressthe horrorsthey experienced, perhapsto spare us some of that horror.
As Elie Wiesel, a noted author and himself a Holocaust survivor, reminds us:

Askany survivor; he will tellyou, he who has not lived the event will never know it. And
he who went through it will not reveal it, notreally, not entirely. Between his memory
and his reflection there isawall — and it cannot be pierced. The past belongs to the
dead, and the survivor does notrecognize himself in the words linking him to them. . ..
Only the survivor can bear witness, transmit aspark of the flame, tell afragment of the
tale, a reflection of the truth.

Yet from that “spark of the flame,” that “fragment of the tale,” we discover, in Steven Spielberg’s
words, that “the devastating events of the Holocaust didn’t happen to faceless numbers, they
happenedtomenand women and children with names and faces and families and dreams. People
just like us.”

Margot Stern Strom
Executive Director, Facing History and Ourselves
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[. OVERVIEW OF THE TESTIMONIES

Survivors: Testimonies of the Holocaust features four Holocaust survivors who tell their own
storiesintheirown words. Theirtestimonies are divided into short chronological segments,
or chapters, which are linked by the narration of Winona Ryder and Leonardo DiCaprio. The
segments are accompanied by avariety of interactive features that help students place each
testimony in a historical and geographical context.

Each survivor'stestimony deepens our knowledge of what happened, complicates our think-
ingabout why it happened, and enhances our understanding of how it was experienced and
remembered. Together, the four testimonies reveal thatthere isno “typical” story of the
Holocaust. Each is unique.

[ J

Bornin Germanyin 1925, Bert’ grew up inthe same community
as his father, grandfather, and great-grandfather before him. They all regarded Gemunden, a
small, predominately Christian town, as theirhome. Bert describes
the changes that took place there after Adolf Hitler came to
powerin 1933. Gradually, Jews in Gemunden were stripped of
theirrights andisolated from theirneighbors. Then, in December
1941, they were pushed onto cattle cars and transported to the
RigaGhettoin Latvia, thousands of miles from home. Afterthe
Nazis evacuated the ghettoin 1943, Bert, and later his father,
were amongthose transported to anearby concentration camp,
Kaiserwald, and thentoyetanother camp, Stutthof in northern
Poland. Asthe Soviet army pushed closer and closerto the camp
in 1945, Bertand all of the other prisonersin Stutthof who were
abletowalkwere forcibly marchedtothe town of Danzig. Those
who survived the march were herded onto a barge and towed out
Bert in 1931, age 6 toseawithnofood or water. After six unspeakable days, British
soldiers rescued Bert and a few other survivors.

Paulawas bornin Ostrowiec, Poland in 1933 — the year Hitler became chancellor of Germany.
Hisarmiesinvaded Poland just! )} three weeks before Paula’s sixth
birthday. Inthe years that fol- lowed, her parents, brothers,
and sisters helped keep heralive by hidingherin the Ostrowiec Ghetto and laterin aslave
labor camp built within its borders. Butthere were no safe places
forJewish children in Nazi-occupied Europe. In 1944, Paulaand
herfamily, alongwiththe othersurvivingJews inthe camp, were
shippedto Auschwitz. There Paula was separated from her family
and heldinaspecial children’s block where she remained until
the Soviet army liberated the camp in 1945.

Paula in 1940, age 7

Survivors: Testimonies of the Holocaust
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The following books can also be utilized to explore specific topics and/or concepts highlighted
in the CD-ROM or this study guide:
Bar-On, Dan. Fear & Hope: Three Generations of the Holocaust. Harvard University Press, 1995.

Berenbaum, Michael, The World Must Know: The History of the Holocaust as Told in the United
States Holocaust Memorial Museum. Little Brown, 1993.

Block, Gay and Malka Drucker, Rescuers: Portraits of Moral Courage in the Holocaust. Holmes and
Meier Publishers, Inc., 1992,

Browning, Christopher, Ordinary[ \ Men: Reserve Police Battalion
101 and the Final Solution in Poland. HarperCollins, 1992.

Dwork, Deborah, Child With a Star. Yale University Press, 1991.
Hilberg, Raul, Perpetrators, Victims, Bystanders. HarperCollins, 1992.

Langer, Lawrence L., ed., Art from the Ashes: AHolocaust Anthology. Oxford University Press,
1995.

Levi, Primo, Survival in Auschwitz. Translated by Stuart Woolf. Macmillan, 1993.

Rittner, Caroland SondraMyers, eds., The Courage to Care: Rescuers of Jews During the Holocaust.
New York University Press, 1986.

Vishniac, Roman. A Vanished World. Schocken Books, 1983.

Survivors: Testimonies of the Holocaust



Onthe day the Germans took control of Austriain 1938, Silvia*, a 19-year-old actress, left Vienna
with atravelingtheatertroupe. Forthe nexttwo years, she was just one step ahead of the Nazis.
Thenin 1940, Germanyinvaded the Netherlands and Silviafound herselftrapped in an occupied
country. Atfirst, there were few anti-Jewish laws, and Silviawas able to find theater work. By 1942,

h 2 placinggreater and greater limits on Jews. In July, they began mass
d ; ind other death camps. Silviaresponded by joining aresistance group
tt ¢ 2wish children to hide until the war was over. When the operation was
u wentinto hiding. Eagerto find a way out of the country, she turnedtoa
S 'dtotake Jews fromthe Netherlands to neutral Switzerland. The group
d nan headquarters in Brussels, Belgium. Silviawas promptly transported
te Fromthere, she was sentto Auschwitz and then to Ravensbrueck, a
d nen. Inearly 1945, Silvialearned that the Red Cross had obtained per-
n ymen from Ravensbrueck. She managed toget herselfincludedinthe
e war, British planes bombed the transport as it made its way to Sweden.
S' 110 women to survive the journey.

Silvia in 1935, age 16

Sol* wasbornin 1926 in Dovhe, asmalltown in Czechoslovakia. Shortly before his thirteenth birth-
day, Germantroops occupied the country. Adolf Hitler ceded the nation’s Carpathian region, includ-
ingDovhe, to Hungary in exchange for its support. Sol’s family and the other Jews of Dovhe expe-
rienced few disruptions at first, but their lives were completely transformed in March 1944 when
the German Army invaded Hungary. Within one month, Jews were identified and isolated. Within
twomonths, deportations to Auschwitz began. Inless than four months all of Hungary exceptthe
capital city of Budapest was without Jews. Sol, his father, and his uncle managed to survive. They
were transferred from Auschwitzto £ ) astern Germany. As the war drew
toaclose, the camp was abandoned and the prisoners were forced on atwo-week death march to
the Bergen-Belsen camp. When Sol’s uncle was unable to keep up, he was shot. Just weeks afterthe
men arrived at the dangerously overcrowded camp, the British army liberated it. The British soldiers
arrived toolate to save Sol’s father, who died of typhus afew days later. Sol isthe only member of
his familv. who sued the war.

Sol in 1950, age 24

" To protect the privacy of the survivors, they are identified only by their first names.
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[I. Using THE CD-ROM

The videotaped testimonies of Bert, Paula, Silvia, and Sol — th
Survivors: Testimonies of the Holocaust — are organized chronol
two CDs. The first encompasses events that occurred before the w4
1942. The second beginsin 1943 and continues through 1945 ay
of testimony isillustrated with maps and historical images. The t
interactive maps, historical and geographical overviews, eight tim|
diaof historicalinformation. Together, they provide aunique edu
studentsrelate the survivors’ stories not only to their own questi
the larger history of the Holocaust and World War II.

Thereisnoone wayto use the CD-ROM noristhere a prescribed braer—rrmerouraccoumoore
divided into 69 short chaptersin all, each just one to two minutes in leng“tfl‘:ﬂ?lﬁmgdm?)%()
‘I .was, hidden in attic..
testimony.) Students may followaspec1‘f'1ctes 1mony?’n
pse to tailortheirexplorationto a particularinterest or ques-

I's, timelines, and maps to compare and contrast events and

-screen monitor, selected chaptersinthe testimonies and/or
edtoillustrate concepts or prompt class discussions. Ifthere

Sediﬁﬁemma\!%ﬁﬁdéd&mm&al farinstallation instructions and detailed

feature of the CD-ROM.

Mirashima is 2 sho, Japan. wesl of Osaka,
It was founde: LR Ilmc of | t atamic homhing i

T nmammﬂ\_ﬁ

DetailfromReference Library page on World War
II

Detail from the Holocaust timeline
for January 1941




Orleyv, Uri. Island on Bird Street. Houghton, 1989. The author spenttwo years hidingin the Warsaw
Ghettoin Poland. His novelis the story of a 12-year-old boy who hid for five months in an
unnamed ghetto. The testimonies of Paulaand Bert can be used to supplement the ideas
developed in the story.

Richter, Hans Peter. Friedrich. Translated by Edite Kroll. Holt, 1970; Puffin Books, 1987. This auto-
biographical novelissetin Germany and traces the relationship of aJewish boy and his non-
Jewish friend from 1925 to 1942. Bertis exactly the same age as the two boys. His testimony
can be used to enhance understanding of the book and complicate its themes.

Siegal, Aranka. Uponthe Head of the Goat: A Childhood in Hungary, 1939-1944. Penguin, 1984.
Amemoir that portraysthe life of aJewish girl as, step by step, war and antisemitism creep
into her small Hungarian town. Sol’s testimony provides a powerful supplement tothe events
and ideas chronicled in this book.

Tec, Nechama. Dry Tears: The Story of a Lost Childhood. Oxford, 1982, 1984. Tec explains how at
the age of eleven, she learned to “pass” as a Christian in Nazi-occupied Poland. Paula’s testi-
mony parallels Tec’s in many ways. Both revealrisks that families took to keep children alive.
Both also illuminate what it meant to be a hidden child in Nazi-occupied Europe.

Toll, Nelly S. Behind the Secret Window: A Memoir of aHidden Childhood During World War Two.
Dial, 1993.1n 1943, a Christian couple in Lvov, Poland, hid Nelly Toll and her mother. Just
eightyears old when she wentinto hiding, Nelly kept adiary that inspired her memoir. She
also produced 64 watercolor paintings while she was in hiding; 29 of them are included in
the book. The book can be used with Paula’s testimony to explore more deeply what it meant
to be a child, particularly a hidden child, in Nazi-occupied territory.

Weitz, Sonia, IPromised [ Would Tell. Facing History, 1993. In her memoir, Weitz uses poetry, diary
entries, andremembrances to describe heryearsinthe Krakow Ghetto and various concen-
tration camps including Plaszow and Auschwitz. The story she tells is similar to Paula’s story.
Neither child could have survived without the help of family members. Together, the two
accounts reveal the how critical family was to maintaining an individual’s identity.

Wiesel, Elie, Night. Hilland Wang, 1960 (paper, Avon). In Night, Wiesel tells two stories — one s
aterse, terrifyingaccount of his experiences at Auschwitz and the other describes his rela-
tionship with his father and his determination to stay with him until the end. Both stories
parallel Sol’s testimony.

Forafullertreatmentofideasand concepts developedin this study guide, see Facing History and
Ourselves Resource Book: Holocaustand Human Behavior. Other books of interest from Facing
History include:

Elements of Time is a companion manual to the Facing History videotape collection of Holocaust
testimonies — the result of afive-year collaborative project between Facing History and the
Fortunoff Video Archive at Yale University, made possible through the vision and support of
Eli Evans and the Charles H. Revson Foundation.

FacingHistory and Ourselves: The Jews of Poland is a consideration of the ways Polish Jews and
theirnon-Jewish neighbors responded to questions of identity, membership, and difference
at various times in their shared history.

Annotated Bibliography4

.\f,
3 .
ik
)




Page 28

[V. ANNOTATED BIBLIOGRAPHY

Survivors: Testimonies of the Holocaust can be used to complement literature about the
Holocaust. The bookslisted below are afew of the many memoirs, novels, and other literary
works that can be studied in conjunction with the four testimonies featured on this CD-ROM.

David, Kati. A Child’s War: World War Il Through the Eyes of Children. Avon, 1989. The remem-
brances of 15 European children during World War II. Included are the memories not only of
Jewish children, but also ofthe children of perpetrators, resisters, rescuers, and bystanders.
Survivors: Testimonies of the Holocaust places these accountsinameaningful contextand
highlights such themes as family, identity, and universe of obligation.

Frank, Anne. The Diary of a Young Girl. Translated by B.M. Mooyaart. Doubleday, 1952, 1967. The
unabridged edition, edited by David Barnouw and Gerald Vanderstrrom, Doubleday, 1986. The
testimony of each of the four survivors can deepen understanding of the diary and its major
themes. Like Bert, Anne was born in Germany. Her family was amongthe thousands who fled
the countryto escape the Nazis. Bert’s storyreveals what might have happenedto the Franks
ifthey had stayed in Germany. Like Anne, Silviawas also trapped inthe Netherlands when
the Nazis occupied the countryand foratime she, too, was in hiding. Paula’s story further
illustrates what it was like to be a child, particularly ahidden child, in Nazi-occupied Europe.
Sol’sstory providesinsightinto conditions at Bergen-Belsen, the camp where Anne and her
sister Margot died of typhus just before the war ended.

Holliday, Laurel, ed. Children in the Holocaust and World War II: Their Secret Diaries. Pocket
Books, 1995. Ananthology of 22 diaries kept by children, many of whom did not survive the
war. All four testimonies on the CD-ROM can provide context for these works.

Isaacson, Judith. Seed of Sarah. University of Illinois Press, 1991. This memoirisan account of an
adolescentgirl whose comfortable life in Hungary was thrown into turmoil by the Nazis. The
bookincludesagrippingaccount of herexperiences at Auschwitz. Sol’stestimony in many
ways complements Isaacson’s book. Silvia’s testimony adds important insights into what it
meant for a young woman to be stripped of her identity.

Koehn, Ilse. Mischling, Second Degree. Morrow, 1977. The Nazis defined a person with one Jewish
grandparentasa“Mischling, second degree.” In her memoir, Koehn describes herlife in Nazi
Germany as a “Mischling, second degree.” Bert’s testimony can helpreaders place her story
in a larger context.

Leitner, Isabella. Fragments of Isabella: AMemoir of Auschwitz. Crowell, 1978. Leitner’s memoir
describes whatit meanttobe ayoungwoman duringthe Holocaust. Readers will find Silvia’s
testimony helpfulin exploringthat perspective more deeply. Leitner also explores many of
thethemesfoundinthetestimoniesofall four survivors — dehumanization, separation from
family, and violence.

Levoy, Myron. Alan and Naomi. Harper, 1977. The central characterin thisnovelsetin New York
Cityin 1944 is Alan Silverman, a bright junior high school student whose favorite pastime is
stickball. His life changes when his parents ask himto spend time with Naomi Kirshenbaum,
ayoungFrenchrefugee whose experiences duringthe war have left her deeply disturbed.
Any or all of the testimonies can be usedto helpreaders understand Naomi’s reactions to
liberation.

Survivors: Testimonies of the Holocaust
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[II. INTRODUCING THE TESTIMONIES

This section contains activities that present majorthemes and help students place the testimo-
nies in a meaningful context.

Bert’s chapter from Before the War: “If I hear a strange noise at night...”

Each ofthe accounts featured on this CD-ROM was drawn from amuch longer oral testimony.
Professor Lawrence Langer, who has spent many years interviewing survivors and listening to
theirstories, reminds us that an oral accountis very different from a written memoir. It demands
the role not only “of passive listener but also of active hearer. This requires us to suspend our
sense of thenormal and to acceptthe compleximmediacy of avoice reaching us simultaneously
from the secure present and the devastating past.”

This section of the study guide contains three sets of activities: The Individual and Society, We
and They, and Describingthe Indescribable. Each activity encourages students to be “active hear-
ers,” and helpsto place the testimony in ameaningful context. Allthree require that students
listento aleast one testimony from beginningto end before accessingthe interactive features
of the CD-ROM so that they can come to know the survivor, not as an abstraction but as areal
person with a name, a face, a family, and dreams. A person just like them.

Each set of activities begins with ashortlesson and is followed by aseries of questions and other
activities that prompt discussion. There are no right or wrong answers. Many reflect Langer’s
warningthatthe testimonies of Holocaust survivors provide “no closure, because the victims who
have not survived — in many ways, the mostimportant ‘characters’ inthese narratives — have
left no personal voice behind. They can only be evoked, spoken about.” There are other voices
that can only be evoked as well. Although the words of the perpetrators have survived, they are
not heard on this CD-ROM. They are only “spoken about.” The same is true of the bystanders. This
iswhy oral testimonies must be integrated with other sources of information. The interactive
features of this CD-ROM help students to do so by placingeach testimonyin alarger context,
prompting further reading and inquiry, and promoting discussion.
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THE INDIVIDUAL AND SOCIETY

“Who areyou?”isaquestion we have all been asked at one time oranother. Survivors: Testimonies
ofthe Holocaust chroniclesatime in history whenthe answerto that seemingly simple question
often meantlife or death. It wasatime whento define oneself or be defined asaJew ora Gypsy,
forexample, had enormous consequences as the Nazis set out to identify, isolate, dehumanize,
and ultimately annihilate millions of children, women, and men because of their “race.”

Thenasnow, most people viewed theiridentity asacombination of many factors. They regarded
gender, ethnicity, religion, occupation, even physical characteristics as part of their identity.
Theyalsoincludedtheirtiesto a particular community, school, ornation. Theirvalues and beliefs
were a part of theiridentity, too, as were the decisions and experiences that shaped theirlives.
Tothe Nazis, these factors were unimportant. They cared only about one factor — “race.”

Like many peopleinthe early 1900s, the Nazis believed that humankind was divided into distinct
and unchangeable “races.” They firmly believed that these “races” were not equal. Some were
superiortoothers. Adolf Hitler wrote abook called Mein Kampf (My Struggle) in which he ranked
the “races.” Atthetop he placed the Aryans, the mythical ancestors of the German people. Atthe
bottom were Jews, Gypsies, and Blacks, whom he regarded as less than human.

Hltlerbellevedthatmembersofa race” shareagenetlcherltage Atthetime, many people,

: fficientists are aware thatthere are
etweengroups. Asaresult, they
[é|seeitas something people have
#ican Anthropological Association
r“dividing and ranking people,”
it others were permitted access to

the “Aryanrace” and eliminated
vor, has described the process as
mber, and the numberto an ash,

Nazi refers o (he German Nazi Parly; to the ﬂrman qaovernment
belween 1933 and 1945; to followers of this crnment; or fo @ p
members af the inlernational fascist movement: I)d& on Nazism.

Image from Reference Library page on “Aryan”
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Monuments and Memorials

People oftenrememberthe past by buildingmonuments that honor their heroes or commemo-
rate theirtragedies. In creatingthe memorial, the individuals involved must answer a variety of
questions. Some questionsrelate to the purpose of the memorial, others concernits audience,
and still others regard who will be remembered and why. To what extentis each of the testi-
monies you followed amemorial? Who do the survivors want to be remembered, and for what
reasons? What do they want usto know and remember? What do they what ustolearn from their
experiences? What is the moral or lesson of each testimony? Of all four testimonies?

Redefining a Universe of Obligation

Afterthe war, a Christian woman in Poland recalled two occasions when she turned away rather
than helped aJew. Wonderingifthe outcome would have been differentif she and others had
followed their conscience, she concluded, “Possibly, even if more of us had turned out to be
more Christian, it would have made no difference in the statistics of extermination, but maybe it
would nothave beensuch alonely death.” How did she define her universe of obligation during
the war? Why is she now uncomfortable with that definition? Every majorreligion teaches that
we are indeed “our brothers’ keepers” and yet much of history describes the way neighbors have
turned against neighbors. What do the testimonies teach us about the value of our neighbors?
About the way people everywhere are linked?

Silvia’s chapter from After the War:
“It’s not over...”
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JUDGMENT AND LEGACIES

national Military Tribunal created by Great Britain,
iontried 22 Nazileaders for crimes against human-
als, the prosecution used the Nazis’ own records as
_ Vatthe quantity of records available but also atthe

“Indants did not deny they had committed the acts for
|d onlythat they were not responsible forthese acts

ed States and its allies held their own trials. Great
ted over5,000 Nazis. The Soviets held similar trials
nder Germanrule also tried Nazileaders, including
er death camps.

Bjueck and worked with the British Army as awitness
e War.) Bert helped the U.S. army find war criminals
e Bert, Afterthe War.) What purpose did these trials
e the victims, or warn those who might commit simi-
b a history that is not judged or acknowledged?

b trial. Asthe SS “expert” onthe “Jewish Question,”
he arranged forthe deportation of hundreds of

KarlBrandtlistenstohissentencingatthe Nurembergtrials. . .
Dr. Brandtwasaleaderofthe NaziEuthanasiaProgramin ~ thousands of Jews to the death camps. His trial

whichhundredsofthousandsofdisabled peoplewerekilled. was one of the first to make extensive use of the

testimony of survivors. What might testimonies
like those on this CD-ROM add to a trial that offi-
cial reports, memos, letters, and other evidence could not provide?

Ithas beensaidthat the last battles foughtinevery warare over memory — over the way that
war willbe remembered. How important are the testimonies of the survivors to that struggle
over memory? How necessary is it that their voices be heard?

Survivors: Testimonies of the Holocaust



Defining Your Identity

Introduce yourself by creating an identity chartlike the one below. It should contain the words
thatyou useto describe yourself as well as those that others might use to characterize you.
What experiences have shaped youridentity? Who are the individuals who have been important
toyoursense of who you are and what you might become? Add them to your chart. When you
finish, share your chart with a partner orthe whole class. What labels, roles, or experiences
appear on every chart? Which appear on only afew? To what extent is each chart unique?

IDENTITY CHART

Daughter Irish American  Visit Grandparents in Summer

Sister Born in Chicago Methodist

Friend
/ High School Student

Like Hip Hop Mu3|c
VI Have Part-time Job
Play Softball \
Shy Watch TV Talk Shows

Member of Drama Club Help Parents with Housework

Workmg alone orina small group, choose one of the four survivors featured on the CD-ROM
and listen to his or her testimony from beginningto end. Thenreplay the testimony, year by
year. Thistime, explore the photographs, maps, and other visuals that accompany the testimony.
Afterlisteningto the chapters from Before the War, begin an identity chart for the survivor
similartothe one you constructed foryourself. Add tothe chartasyou listen to more chapters.
What individuals, ideas, decisions, orexperiences have shaped his or heridentity? What words
or phrases doesthe survivoruse to explain who he orshe is? What words or phrases might oth-
ers use to describe him or her?

Comparing Experiences

One way to compare and contrast the experiences of the four survivors is by sharingthe identity
chartsyou and your classmates created. In what respects are the four charts alike? How is each
unique? Another way is to focus on a particular year or years and find out what that year was
like for each of the four survivors. To doso, gotothe Home Page, highlight ayear, and then click
on Map Detail. Find each survivor on the map and listen to his or her account of that year. What
similarities do you notice? How do you explain the differences?

Introducing the Testimonies
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The Power of Identity
Throughout occupied Europe, the Nazis tried to dehumanize Jews and other groups they con-
sidered “less than human.” How has the testimony you explored deepened your understanding
of whatit meansto dehumanize anindividual — to strip a person of citizenship, an occupation,
possessions, family, aname, and ultimately even life itself? How did that attempt shape the
survivor’s identity?

Sol’s 1943 chapter: “A ruling came out...”

A Matter of Belongings

Paulatakes pride ina photograph that survived the war. (See Paula, 1940, “They had our picture
taken.”) Bertrecalls his family home. In describing the order that forced his family from that
home, he sadly asks, “What doyou take?” What is he suggestingabout the importance of objects
andthe memoriestheyevoke? (See Bert’s chapters from 1941.) Why does Silvia place such
importance onacompact? What does it symbolize to her? (See Silvia, 1943, “I felt the humilia-
tion.”) What is the connection between one’s possessions and one’s identity?

Memory and Identity

Inmany respects, each of the four testimonies isamemoir. The term comes from a Latin word
meaning “toremember.” Why do the survivorsneed toremember what happenedtothem? Why
dotheywantustohearwhat happened? How have the stories they tell shaped theiridentity?

he Power of Labels

Eachofthe foursurvivorsisadJdew. What meaningdid each survivor attach to that part of his or
heridentity before the war? Did the survivor see himself or herself as belongingtoa“race,”asa
follower of areligion, orasamember of an ethnicgroup? How central was the label to the way
eachsaw himselforherself? Tothe way others saw the individual? How did experiences during
and after the Holocaust shape the way each seems to regard that label today?

Survivors: Testimonies of the Holocaust



What Silenced the Bystanders?

Holocaust survivor Primo Levi was often asked, “Did people know what was happening?” He
replied with aquestion of his own, “How is it possible that the extermination could have been
carried outinthe heart of Europe without anyone’s knowledge?” Each of the four survivors on
the CD-ROM was deported from his or herhome and transported to a concentration camp or
ghetto. Several describe death marches at the end of the war from one camp to another. Use Map
Detailtotrace theirroutes. What towns did they pass through? Who was likely to see the trains
and hearthe cries from within? Who was likely to have seen the prisoners forcibly marched from
one camp to yet another? How do you account for their silence? Levi concluded:

In spite of the varied possibilities forinformation, most Germans didn’t know
becausetheydidn’t wantto know ... In Hitler’'s Germany a particular code was
widespread: those who knew did not talk; those who did not know did not ask
questions; those who did ask questions received no answers.

Thus, inLevi’s view, the Germans built for themselves “the illusion of not knowing.” Why does
Leviregard not knowingas an “illusion”? What evidence can you find of that illusion in Bert’s
testimony? (See Bert, Beforethe War-1941.) Inthe testimonies of the other survivors? What did
peopleinothercountries know? What did they do as aconsequence? Use the Timeline and the
Index to research your answers.

Could Bystanders Make a Difference?
Many people believe that there was nothinganyone could do once the Holocaust began. Others
disagree. Use the Index and the Timeline to find out how the following individuals and nations
respondedtothe murderof Europe’sJews: the people of Denmark, the people of Bulgaria, Raoul
Wallenberg, the U.S. War Refugee Board. Albert Camus, awriter who took partin French resis-

tancetothe Nazis, believed that “strength of heart, intelligence, and courage are enough to stop
fate and sometimesreverseit.” To what extent do the responses of the individuals and groups
you researched support that belief?

The Time for Heroes
Inreflectingonindividuals who wentto greatlengthsto save Jews duringthe Holocaust, writer
Cynthia Ozickwarns, “When awhole population takes on the status of bystander, the victims are
without allies; the criminals, unchecked, are strengthened; and onlythen dowe need to speak
of heroes. When afield isfilled from end to end with sheep, astagstands out. When a continent
isfilled from end to end with the compliant, we learn what heroismis.” How does she define the

word heroism? What does her definition suggest about the importance of takingaction before
heroism is necessary?

Connectionsgi
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PERPETRATORS AND BYSTANDERS

Many scholars havereflected onthe behavior of the perpetrators by focusing on what motivated
theiractions. Others have focused ontherole of bystanders. Were they truly as powerless as they
claimedtobe? The testimonies of the four survivors provide glimpses of both the perpetrators
and the bystanders.

The Perpetrators

The German guard who humiliated Silviain Malines
was following orders. (See Silvia, 1943.) Anumber of
historians, psychologists, and sociologists have tried
to explain why he and so many other Germans not
only willingly obeyed such orders, but did so with
enthusiasm. They oftentreated the Jews far worse
than their superiors demanded. Daniel Goldhagen
and anumber of otherscholarstrace such behavior
to antisemitism. They argue that for generations,
Germans have regarded Jews as “different,” even
“lessthan human.” Other scholars have attributed
the behaviorto opportunism, terror, peer pressure, a
strongdesire to please authority figures, orthe need
toconform. Based onthetestimony or testimonies
youstudied and what you know about human behav-
ior, what factor or combination of factors encourages
such obedience? How do you account forexceptions?
For example, how do you explain the officer at
Kaiserwald who left food for Bert? (See Bert, 1943.)
What may have prompted his actions?

German guards humiliate a Jew The Bystanders

in Ostrowiec, Poland. Most bystandersinthe 1930s and 1940s saw themselves

as powerless. Afterall, they ask, what could one person
dotostoptheKkillings once they began? Anumber of sociologists believe that bystanders play
acriticalroleinevery society. “They can,” writes Professor Ervin Staub, “define the meaning of

eventsand move otherstoward empathy or indifference. They can promote values and norms of
caring, or by their passivity or participation in the system, they can affirm the perpetrators.”

Afew of Bert’s Christian neighbors in Gemunden secretly left food for the family. Yet none of
them spoke out when Jewish familiesinthe community were deported. (See Bert, 1940-1941.)
How do you account forthose who would secretly feed hungry families and yet allow their
homes and jobsto be taken away fromthem? Anumber of non-Jews in the Netherlands took
enormousrisksto protect Jewish children. They also helped Silvia, her mother, and sister hide
fromthe Nazis. (See Silvia, 1940-1942.) What do you think prompted them totake astand ata
time when so many others looked the other way?

Survivors: Testimonies of the Holocaust
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WE AND THEY

“We know that we are unique individuals,” writes psychologist Deborah Tannen, “but we tend to
see others asrepresentatives of groups. Itis anaturaltendency, since we must see the world in
patternsinordertomake sense of it.” However, she warns, “this natural and useful ability to see
patterns of similarity has unfortunate consequences. It is offensive toreduce an individual to
acategory, and itis also misleading.” Others have noted that our “natural tendency” torely on
labels has both social and moral consequences.

Wetendto considerthose who are most “like us” as part of “our universe of obligation” — the cir-
cle ofindividuals and groups for whom we feel responsible, whose rights we seek to protect, and
whose injuries call foramends. When those within that circle are threatened, we feel compelled
totake action. When those who are beyonditare in danger, we are likely to suggest that they are
not ourresponsibility. We avoid action because their troubles are “none of our business.”

For centuries, Jews were seen as outsiders in Europe — avulnerable minority that lay outside
the universe of obligation of the majority. As areligious minority, Jews were seen as a people
who stubbornly refused to accept Christianity. Indeed, by the fourth century, the word Jew had
become an expression of contempt among many Christians. By the sixth century, laws in much
of Europe protected Christians from “contamination” by not allowingthemto eat with Jews. Jews
could not hold office oremploy Christian servants. Many occupations were closed to them. By the
thirteenth century, church officialsin Germany and elsewhere required that Jews wear specially
marked clothing. By the 1500s, exceptforafew business encounters, Jews were completely iso-
lated from their Christian neighbors. In some places, Jews were confined to aghetto, asection
of acity ortown enclosed by high walls and guarded by Christian gatekeepers. With this more
rigid separation came new myths and disinformation. Their effects lingered long after the ghetto
walls beganto fallinthelate 1700s and Jews were allowed to become citizens of the countries
in which they had lived for so many centuries.

Theninthelate 1800s, myths about Jews and other minoritiestook on new life asideas about
“race” captured the imagination of many Europeans and Americans. In the past, Jews could at
least, intheory, end discrimination and achieve acceptance by convertingto Christianity. Now
theirstatus as outsiders was permanent. Conversion could not change aperson’s “race.” In 1879,
a new word was coined to define this hatred of Jews. That word was antisemitism.

ST o
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Individuals and Their Universe of Obligation

Working alone orinasmallgroup, choose one of the four survivors featured on the CD-ROM
and listento hisor hertestimony from beginningto end. Thenreplay the testimony, year by
year. Thistime, explore the photographs, maps, and othervisuals that accompany each chapter.
How doesthe survivorseemto define his or heruniverse of obligation? Who is a part of that
universe? Wholies beyondit? What does the survivor’stestimonyreveal about the way non-Jews
seemed to define their universe of obligation before the war? During the war? After the war?
Atwhattimes did they define that universe most broadly? At what times was it most narrowly
defined? What were the consequences of those definitions? Compare and contrast your findings
with someone who followed the story of another survivor. What similarities do you notice? What
differences seem most striking?

Nations and Their Universe of Obligation
Access the Timeline tool on the CD-ROM to understand how each of the following nations
defineditsuniverse of obligation before the war: Great Britain, Denmark, France, Hungary, the

Soviet Union, the United States. How did each country define it during the war? After the war
wasover? How doyou explainthe changesinthe definitions from one time period to another?

Consequences
How individuals and groups define their universe of obligation has important consequences.
Martin Niemoeller, aProtestant ministerin Germany, reflected on some of those consequences.
In 1932, whenthe Germans wenttothe pollsto choose their country’sleaders, he was among

those who supported the Nazisin that election. By 1938, he regretted the choice he had made.
Thatyear, the Nazis sent himto a concentration camp, where he remained until the war ended.
After the war, he is believed to have said:

In Germany, the Nazis came forthe Communists and I didn’t speak up because I
wasn’taCommunist. Then they came for the trade unionists, and I didn’t speak up

becauselwasn’tatrade unionist. Thenthey came forthe Jews andIdidn’t speak
up becauselwasn’taJew. Thenthey came forthe Catholics, andIdidn’t speak up
becauselwas aProtestant. Thenthey came for me, and by thattime there was no
one left to speak for me.

How did Niemoeller define his universe of obligationin 1932? What were the consequences of
that definition? What is the moral of Neimoeller’s words? That is, whatlesson do they teach?
How doesthatlessonrelate tothe story that each of the four survivors tells? To the way indi-
viduals and nations define their universe of obligation in the world today?

Defining Your Universe of Obligation
Study youridentity chart. What does it suggest about the way you define your universe of obli-
gation? How has your definition changed over the years? What prompted those changes?

Survivors: Testimonies of the Holocaust



Rescue and Resistance

Jewsinevery part of Europe fought the Nazis. There were uprisings in Krakow, Warsaw, Vilna,
Kovno, Bialystok, and other cities. Jews even managed to revolt in such death camps as
Auschwitz, Sobibor, and Treblinka.

Acts of Heroism
Write aworking definition of the word heroic. (A working definition is one that grows to encom-
pass more and more information.) Begin by writing what the word means toyou. Then add the
meanings youdiscovered asyoulistened tothe survivorsandreflected ontheirexperiences. For
example, how would you characterize Silvia’s efforts to hide Jewish children inthe Netherlands?
(See Silvia, 1942.)Herrole in passing information on the progress of the warto otherinmates
at Ravensbrueck? (See Silvia, 1943.) We f' /i "~ X

alive heroic? (See Paula, 1941-1944.)H

No One to Help
Tothose who wonder why Jews faced
vor Primo Levi wrote areply in his boo
they flee? To whom could they turn for 4

answer? What happened when she tried
Silvia’striedto hide. Who helped them t
what extentdid where aJew lived make
icies affected aJew’s ability to hide or fl
Jews could find safe hiding places

So Much Resistance Resistancefightersfrom Vilna, Lithuaniapose withtheirweapons. Abba
Elie Wiesel has written, “The question is ndtovhgraeh @dea 5@t ot fightrab fighcews the daglo fow.
themdid. Tormented, beaten, starved, where did they find the strength — spiritual and physi-

cal —toresist?” How doyou think the survivor or survivors you studied would answer Wiesel’'s
question? How do you answer it? Some have called resistance a choice Jews made about how
todieratherthan about howtolive. Others argue thatresistance is more about the will tolive
andthe powerofhopethanitisaboutdeath. Which view is closestto each ofthe four survivors’
thinking? Which is closest to your own?




fervently that it was the parents who took the first step and the most terrifying
stepinthe protection of their children, as it was they who had to determine
whether it was besttosend theminto hiding, to try to smuggle them out of the
country, or to keep them at their side.

Find evidenceinthe testimonies of the kind of response Dwork describes. Was Silvia resisting
when she exchanged information with otherinmates at Ravensbrueck? (See Silvia, 1943.) Was
Bert’s smuggling food to his family an act of resistance or of defiance? (See Bert, 1943.) Were
Paulaand her brother defyingthe Nazis when they smuggled food to their motherin Auschwitz?
(See Paula, 1944.) How would you characterize the Yom Kippur service Sol and his father partici-
patedinatErlenbusch? (See Sol, 1944.) Isthere adifference betweenresistance and defiance?

Keeping Faith
What is the relationship betd¥enl&éd’ shriitsigé Haw cae ¥ddaiedy? Throughout history, people
who have been enslaved have gone to extraordinary lengths to keep their heritage alive. Why
doyouthinkit has beensoimportanttothem? How does youranswer help explain why Sol’s
fathertried to observe Jewish holidaysinaconcentration camp? Why do you think Sol recited
the traditional prayer forthe dead after his father died? (See Sol, 1944-After the War.) To what
extent were such actions a form of resistance or defiance?

Page 22  Survivors: Testimonies of the Holocaust
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DESCRIBING THE INDESCRIBABLE &

Many survivors speak of the need for “another voice, other words” to convey what they experi- a‘
enced during the Holocaust. Primo Levi, a Holocaust survivor from Italy, explained: 5
wy
s
v

Justas our hungeris not the feeling of missingameal, so our way of being cold
hasneed of anew word. We say “hunger,” we say “tiredness,” “fear,” “pain,” we say
“winter” and they are different things. They are free words, created and used by
free men wholived in comfort and sufferingin theirhomes. If the (camps) had
lasted longer, anew, harshlanguage would have been born and only thislanguage
could express what it means to tpilt

below freezing, and wearing on
andinone’s body nothing but wf
ing near. :

o

A New Language :
Write a working definition of the foll¢#
isone that grows to encompass morfg
meanstoyou. Then choose one of t ¥
ningto end. Replay the testimony. “*= 7
has the testimony

altered your understanding of such
the”newlanguage Levidescribes

climate and somethlng which does n — _— R
1943.) How is she using familiar words lrke burnt cold, and desert toconveyanexperience that
is outside our experience? How does Bert convey tHé ﬁ\}gé?s‘ik%% he sp2he8fl U e Mithe
Baltic Sea? Why do you think words fail him? (See Bert, 1945, “They went berserk.”) When Sol

recalls the horrific conditions at Bergen-Belsen in the final days of the war, he speaks of hunger.
(See Sol, 1945.) How is that hunger different from our understanding of the word? When Paula
describes wettingthe bed while she was in hiding, what is she tryingto conveyto us about her !
fearand anxiety asshelayinthatatticroom? (See Paula, 1941.) How do these examples help us '
understand why Leviand others believe that “our language lacks words to express this offense, PN

the demolition ofaman”? What do the testimonies suggest about how this new language was A

learned? 4
il
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Without the Horror

Afterthe war, AbbaKovner, apoet and Holocaust survivor, was shown amodel of Treblinka and
was told thatit was an “accurate and authentic” depiction of the death camp. He vehemently
disagreed. “It was the buildings without the anguish and the horror. Treblinka was not the build-
ings and the fence. Without the horror, it was just anotheryouth camp. What is the ghettoin
socio-historical accounts without the horror?” Look carefully at the historical photographs that
accompany the chaptersin Paulaand Bert’s testimonies describing ghetto life. To what extent
dothe pictures help us glimpse the anguish and the horror? How do the testimonies of Paula
(1940-1943) and Bert (1941-1942) deepen our understanding of what lay within the ghetto
walls? How do all four testimonies help usimagine the anguish and the horror of the camps?
(See Bert, 1943-1945; Paula, 1944-1945; Silvia, 1943-1945; Sol, 1944-1945.)

Paula’s 1940 chapter:
“An open ghetto was formed...”

Bert’s 1941 chapter:
“We arrived at a gate...”

Page 16 Survivors: Testimonies of the Holocaust



SLAVE LABOR

Theologian Richard Rubenstein maintains that the Holocaust is linked, although not exclusively,
toacultural tradition of slavery “which stretches back to the Middle Passage from the coast of
Africa, and beyond, to the enforced servitude in Ancient Greece and Rome.” He argues that ifwe
ignore the links between slavery and the Holocaust, “we ig
inthe bloodstream of civilization, at the risk J.# 1
virus in the bloodstream of civilizationf

We and They
Why doyouthink Rubenstein seesracial haf
the virus threaten? How is it linked toff

Orlando Patterson is an African-American s
in history. He defines slavery as a relatio g
group overanother. Although he sees simil 4
on power, he regards slavery as unique in §
they are always disrespected, and they arg
are outside the dominant group’s “univers
tion of the term match the experiences of th
vors whose stories you have heard or ref

Maintaining Identity Civilian prisoners labor at the Ravensbrueck
Individuals and groups find ways to maintain their identiytdatspi teapl ifcie  ofitenriri | Gtioraan d
discrimination. Historian Deborah Dwork points out that these acts of resistance can take many
different forms:

The policy (in the ghettos of Warsaw and Vilna), for example, ... to educate,
feed, and protect children out of proportionto theirghettos’ resources was
anotherwayinwhichJews opposedthe press of Nazism and held fast to their
principles and responsibilities. The activities of Jewish networks throughout
Nazi-occupied Europe to save the children are also too frequently forgotten. il
And, most poignant, the decisions taken by the children’s parents on behalf of i

their daughters and sons are an overwhelmingly painful form of courage and A
resistance. It cannot be stressed too b

Connectionsglk




Auschwitz a choiceless choice? (Paula, 1944, “If you want to be reunited...”)
What distinguishes such choices from other decisions? Why do those choices still haunt many
of the survivors?

When Did Murder Become Genocide?

Scholars are still debatingexactly when the Holocaust began. “Atthe core of the Holocaust was
anintense eleven-month wave of mass murder,” writes historian Christopher Browning. “The cen-
ter of gravity of this mass murder was (German-occu

pied) Poland, where in March 1942, despite
. . %, and persecution, every major Jewish com-
ylemnants of Polish Jewrysurvived.” Use the
hew timeline that begins in March 1942 and
rowning’s conclusion. How were each of the

* eduringthattime? Which were mostdeeply

meaning

meaning kill
v 2 .

7-;'“:““ the the Holocaust timeline to identify the event
/e fat extent dothe experiences of the four sur-
n?

Still other scholars argue that the
Detail of the Reference Library page on Genocide. Holocaust began almost immediately
after Hitler came to powerin 1933. What
eventoreventsinthetimelinessupport
thatidea? When doyouthinkthe Holocaust began? When do you thinkit began for the survivor
or survivors you studied?

A detail from the 1942 Overview shows the house in
Wannsee, Germanywhere Germanleadersplannedthe
extermination of Europe’s Jews.
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IV. CONNECTIONS it

This section of the study guide identifies specific concepts and themes developedin the four e et
testimonies. W

GERMAN DECEPTION

The Nazis carried out their plans for the Jews secretly. Often they masked theirintentions with
false claims, false promises, and words that camouflaged their real purpose.

False Promises

In many places, the Nazis told the Jews that they were beingtransported tothe “east” for “reset-
tlement.” Some were urged to volunteer forthe move. Paula’s sisters were among those who
volunteered forresettlement. Neithersurvived. (See Paula, 1942.) The Nazis based their policies
ontheideathatifyoutell alie bigenough and often enough, people will come to believe it is
true. How did the claim that Jews were being “resettled inthe east” reflect that idea? Find other
examples of German deception inthe CD-ROM by usingthe Index to access the text of such
Reference Library pages as Deportation, Disinformation, Euthanasia Program, and Propaganda.
What was the purpose of the Nazis’ lies? Whom were they designed to deceive — the victims or
the bystanders? What were the consequences of these acts of deception?

[s a Picture Worth a Thousand Words?
One of Paula’s brothers fled the countryimmediately after Germany invaded Poland. When he
heard that Jews were being mistreated in occupied Poland, he wenttothe International Red
Cross and demanded information about his family. The Red Cross forwarded his pleato the
Germans. Theyresponded by taking a photograph of his family. That picture survived the war.
(SeePaula, 1940, “They had our picture taken.”) Look carefully at the photograph. Why do you
think the Germans insisted that it be tak
cover what the photograph conceals. L
illustrate hertestimony and those of at
mean without the testimony? How do t
images in a historical context?

SSofficersdressedand posed Paula’sfamily forthis picture inthe winterof 1 9408 :
Paula, sitting in center, was seven years old.

Connection
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CHOICES AND THEIR CONSEQUENCES

Sociologist Zygmunt Bauman and other scholars have noted that the Nazis’ plans forthe Jews,
Gypsies, and othervictims emerged “inch by inch, pointing at each stage to a different destina-
tion, shiftinginresponseto ever-new crises, and pressed forward with a‘we will cross that bridge
once we come to it’ philosophy.”

Charting a Course

Inthe beginning, Jews were able to make choices. Each survivor describesthe oneshe orshe
made as well asthose of parents, friends, and neighbors. Early on, those decisions were based
atleastin partoninformation. Forexample, what prompted some Jews in Bert’s hometown to
leave Germany inthe 1930s? Decisions are also based on assumptions about “human nature.”
People sometimes call these assumptions “common sense.” What assumptions about human
nature affected the choices Bert’s father made in the early 1930s? What did common sense
suggest was the “right thing” foraJew todoin Germanyin 1938? In Poland in 19397 In the
Netherlandsin 1940? Orin Hungaryin 19447 Values and beliefs play a partinthe choices we
make. On what values were these decisions based? To what extent did loyalties to anation, a
family, or a way of life affect the choices Jews made?

Silvia’sMap Detail path of 1 94 3revealsadifficultdecisionandits brothers chose to

One of P.aula S unfortunate consequence. (See Silvia, 1943.) ]
flee to Soviet ter- ritory soon after the

Nazis occupied Poland. Inretrospect, it was the right decision. Despite deportationstolabor
camps and great suffering, most of the Polish Jews who survived the war were those who fled
tothe Soviet Union. Atthe time, however, it was virtually impossible to know that it was the
right choice. Alexander Donat, who alsolived in Poland, left briefly and thenreturnedto Poland
because of family responsibilities. He later wrote of his choice: “We knew we faced dreadful
anguish, butneverinourwildest dreams did we anticipate the ultimate holocaust.” What do his
remarks suggest about why it was so difficult for Jews to make the “right decision”?

When did each of the survivorsrealize how great the danger really was? Whydo youthinkso
many refusedto believe the rumorsthey had heard? Forexample, doyouthinkthe peoplein
Sol’shometown really believed that the stories of mass murder were false? (SeeSol, 1942.)Many
individuals and groups tend to doubt information that lies beyond theirreligious or moral
beliefs. What would the people in Dovhe have hadto believe about the world and humanity in
order to
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accepttherumorstheyheard? What is the difference between saying that someone is lying
and saying that you cannot believe what he or she is saying? What kinds of stories do you find
hardesttoacceptastrue? What are the main differences between the stories you believe and
those you doubt?

Little by Little

Throughout occupied Europe, the Nazis determined who was and was not aJew and then issued
ordersthat set Jews apart from theirneighbors. Forexample, insome areas under Germanrule,
allJews overthe age of ten had to wear a white armband with the Star of David on it. In other
places, they were required to attach ayellow star to their clothing. Most Jews obeyed such
orders. Afterthe war, Yitzhak Zuckerman, ayoungJew who helped organize an uprisingin the
Warsaw Ghetto in Poland, reflected on the significance of that decision:

Who could have understood in that first moment that from the white and blue
armband with the Shield of David ... that from the Band of Shame was a straight
line that would extend direct to Treblinka (death camp)? The incidents began
and we grew accustomed tothem. We were humiliated when we were forced to
remove our caps inthe presence of the German commanders ... and we grew
accustomedtothat. We wrestled with ourselves when the Germans seized us
forthe slave labor battalions ... and we grew accustomed to that. We became
used to not eating, to dying of the typhus, to starving. We grew accustomed to
all of this. There was a certain force that prevented us from seeing reality as it
actually was.

What dangerdid Zuckerman see in becoming “accustomed” to each new order? Why do you think
he believed that one humiliatingincident prepares for the next? To what extent do the testimo-
nies of Bert and Sol support his views? (See Bert, Before the War-1943; and Sol, 1941-1944.)

How do Zuckerman’s remarks relate to the perpetrators? To what were they becoming accus-
tomed? How do hisremarks relate to bystanders? To what were they becoming accustomed?

Choiceless Choices
Historian Deborah Dwork writes that the choices Jews made duringthe Holocaust were “so alien,
sodifferent from anythingJews experienced personally, or had learned through education, that
they could not apply their knowledge toit.” Professor Lawrence Langer calls those decisions
“choiceless choices.” They are decisions made in the “absence of humanly significant alterna-
tives — thatis, alternatives enabling an individual to make a decision, act onit, and accept
the consequences, all within a framework that supports personal integrity and self-esteem.” To
what extent were the choices the survivors describe in their testimonies choiceless choices?
Forexample, are Sol’s decisiontoleave his uncle (Sol, 1945, “I can still hear that screaming...”)
and Bert’s to leave his father (Bert, 1945, “It was a difficult choice.”) examples of choice-
less choices? Was Paula’s almost instinctive decision to step out of a circle of “volunteers” at




